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~ Part 1 — Overview ~

Recommendations for policy change in the
identification of Specific Learning Disabilities:

* Review of the recommended policy changes and evidence-based
rationale in determining special education eligibility for students
with SLD

« Provide participants with an understanding/basis for moving from
the ability/achievement discrepancy method by identifying and
utilizing data gathered within problem solving teams to guide
eligibility decisions
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~ Part 2 — Overview ~

Updates regarding policy change in the
identification and monitoring of students
with Traumatic Brain Injury:

» Review of the changes in the definition of Traumatic Brain Injury and
what all School Psychologists need to know regarding the
identification of these students

» Review of the recommended policy change with regard to appropriate
identification and monitoring of students identified as having
sustained a concussion

+ Areview and updates of the process for becoming an Approved
Provider on the NCDPI TBI registry will also be provided




" ) WORKING TOGETHER TO ACHIEVE STUDENT SUGCESS | e conrnac o xcrroms: cvne |
~Partl -~

Recommended Policy Change in
the Identification of Specific
Learning Disabilities

11/13/2014
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SLD Session Objectives:

Participants will:

» Understand the evolution of SLD in national
and state special education policy

» Understand the key features of MTSS
necessary for eligibility decisions

» Understand the current work of the SLD task
force and the timeline for policy change

« Establish a realistic framework to function
within to prepare for policy change
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“If you want to truly understand
something, try to change it.”

- Kurt Lewin
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NASP Position Statement:
Identification of Students with SLD

“NASP’s position is that identification of and
service delivery to children identified as having
a specific learning disability (SLD) should be
based on the outcomes of multi-tiered, high
quality, research-based instruction.”

NASP Position Statement, 2011
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A Historical Perspective

Specific Learning Disabilities
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In the beginning...

1975: With the enactment of Education of the Handlca#)ped Act (EHA)
SLD was included in the list of disabilities. Definition of SLD was listed
(originally coined by Samuel Kirk in 1962)

1977: Implementation of the EHA began. Regulations operationalized

the definition with provisions.

- Students with SLD would demonstrate a level of academic
performance that was unexpected based on assessed ability
(intelligence was never used, but “ability level” was translated by
practitioners into intellectual functlonlng)

- SLD was introduced with little guidance as to how it would be
implemented across school districts and states
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In the beginning...

Early 80’s : The operationalization of the definition was
challenged almost immediately, particularly in a series of
studies conducted at the Institute for Research on Learning
Disabilities at the University of Minnesota (Ysseldyke and
colleagues {1983} findings)

Late 1980’s: A number of researchers and policy experts
began to speculate that the rampant growth of students with
SLD reflected an over--identification of students with
disabilities rather than an excellent job of child find.

Kovaleski, VanDerHeyden, Shapiro (2013)
The Rtl App! to ing Learning Di:
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Memory lane isn’t always pleasant

IDEA 1997: Concerns about over-identification were so
pervasive that a provision was added to IDEA to prohibit
school districts from identifying students as having disabilities
if the reason for their academic difficulties was a result of
“lack of instruction in reading or mathematics” (IDEA
1997, S614[b][5]).

Numbers of students identified as SLD:

1977=1.2%-> 1990=5.2%-> 2000=6.1%

Intent of Congress —
1) Limit the # of students incorrectly identified as having SLD

2) Do so by requiring multidisciplinary teams to rule out situations in
which effective instruction was not provided
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It’s so hard...to say good-bye...

2001: LD summit gathered researchers/policy
experts to address the state of SLD identification and
make recommendations. The ability/achievement
approach continued to be criticized.

IDEA 2004/2006: NCLB and IDEA envisioned a
seamless system of supports based on the use of
scientifically based instruction in both general
education and special education, with an overall
mission of bringing all student to proficiency in basic
skills.

11/13/2014
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State of Rtl
- National Data -

* 66% of states allow Rtl

» 34% of states require Ritl

* 16% of states prohibit ability/achievement
discrepancy
— Of these 89% require Rtl

Specific Learning Disabilities and Response to Intervention: State Level
Guidance, Exceptional Children 80 (1)
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TABLE 2

Summary of States’ Regulations and Guidance Regarding RT1 in SLD Criteria

Criterion States

Regulaions
Allow RTI AL, AK, AZ, AR, CA, HI, IN, KS, KY, MD, MA, MI, MN
MO, MT, NE, NV, NH, NJ NC. ND, OH, OK, OR, PA,

SC,SD, TN, T

Require RT1 CO, CT, DE, FL, 1A, NM (K-3), NY (K-4), RI, WV, W1,
WY

Require RT1 Plus Cognitive Processing GA, ID, ME

Require RTI Plus Partern of Academic LA

Strengths and Weaknesses

Require RTT; May use severe discrepancy (SD) 1L, MS
or pattern of strengths and weakness (SW)
after RTT data collected

|]‘mhib|r Severe Discrepancy CO, CT, DE, IN, 1A, NY*, RI, WV

Prohibit Pattern of Strengths and Weakness FL

|__Exceptional Children 80(1), 101-120
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North Carolina:
Current Implementation

LEAs Implementing Rtl
— 75% of LEAs
— District and school teams

Using Rtl for SLD eligibility
— Approximately 130 schools
— Alamance Burlington - K-5
— Cleveland — K-5 (minus 1 elementary)
— New Hanover — K-8

11/13/2014
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What, it’s 2014 already?

Yes, after 10 years since the language surrounding SRB
instruction/intervention was introduced into policy, and the
initial Rtl pilot sites were established in NC -

North Carolina Department of Public Instruction
EC Division has determined it necessary to
eliminate the ability/achievement discrepancy
model as a pathway to SLD identification
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North Carolina:
Where We Stand

NCDPI’s position, based on existing research is that
the use of ability/achievement discrepancy for
identifying students as having a Specific Learning
Disability is NOT an appropriate practice.
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Multi-Tiered System of
Support (MTSS)

11/13/2014
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A Paradigm Shift

“Rtl should never be
equated with an
identification method
because the focus is on
enhanced service
delivery and academic
and behavioral
outcomes for children.”
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NC MTSS Definition

NC MTSS is a multi-tiered framework which
promotes school improvement through engaging,
research-based academic and behavioral practices.

NC MTSS employs a systems approach using data-
driven problem-solving to maximize growth for all.
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Positive Behavior Intervention
and Support

Responsiveness to Instruction
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Multi-Tiered System of Support
(MTSS

Both systems of support began in 2000

11/13/2014
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MTSS

Build infrastructure, common language, and
problem-solve potential barriers

Continue professional development and
coaching; Usability testing of implementation
tools

Provide professional development and
coaching to LEAs (K-12)

Continued support; provide professional
development for new sites
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SLD Task Force

EC Directors
LEA MTSS Coordinators
School Psychologists

* Regional MTSS Consultants \L
+ IHEs Tw\
; ol

Charter School Representatives
NC DPI staff

Teachers U \ﬂ?

Rtl Consortium members

bz

11/13/2014
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Work of the SLD Task Force

» Review the definition of SLD in NC Policy
* Review and operationalize current policy for
eligibility decisions

— Defining “does not achieve adequately for the
child’s age, intellectual development or to meet
State-approved grade-level standards”

— Defining “does not make sufficient progress to
meet age or State-approved grade-level
standards”

— Determining how/if a pattern of strengths and
weaknesses aligns with elimination o
ability/achievement discrepancy
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SLD Task Force —
Policy Subgroup

Current goals — Develop policy that:

« Fosters consistency in the identification of students with
SLD

« Enhances accurate decision making

« Establishes clear criteria, but does not create another
“wait to fail” model by being too stringent

Is backed by the best and most current research available
to the field

* Meets federal requirements

« Will be operationalized within the SLD guidance
document

11
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exceptional students?

12



'. WORKING TOGETHER TO ACHIEVE STUDENT SUCCESS | se™ conrencnce on EXCEPTIONAL CHILDREN

A Shift from a Model that
moves us...

11/13/2014
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From Discrepancy as Gatekeeper...
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Search for Pathology

“Many research teams documented that,
once a child was referred for eligibility
determination, there was a good chance that
a diagnosis of SLD could and would be
made.”

Kovaleski, VanDerHeyden, Shapiro, pg 11

13
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.To Evaluation that Enables Learning

Level of learning
discrepant from
peers

Responsiveness
to Intervention

Instructional
Need

11/13/2014
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Elimination of Ability/Achievement Discrepancy

01b5 Policy changes; Public notice and comment
June .

2015 Policy changes seek SBE approval
2015- Rollout for elimination of ability/achievement
2016 discrepancy begins

2020- All K-12 use MTSS data for eligibility decisions
202 for SLD (ability/achievement discrepancy
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Thoughts?

14
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Nothing... and Everything

“The key to identification is being able
to identify kids who are not making
progress in a well-functioning
educational system.”

Dr. Jack Fletcher

11/13/2014

IDEA Regulations:
Criteria for Determining SLD

2. 4.
Rule out: Rl; Lack of progress
« Vision, hearing, in response to
or motor scientifically based
instruction
+ Intellectual e
Disability .
+  Emotional Discrepancy:
Disturbance Pattern of strengths
+ Cultural and/or and weaknesses,
environmental relative to intellectual
issues ability as defined by a
+ Limited English severe discrepancy
Proficiency between intellectual
?? ability and
. ?? achievement, or
relative to age or
grade
N Z 7z
Exclusionary Inclusionary
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Key Features

» Research-based, differentiated instructional
practices in general education

* Team-based analysis of student data using
a systematic problem-solving method

» Comprehensive, balanced assessment
system

* Monitoring of treatment integrity for
instruction and performance

15
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Key Features

“It is important to address these infrastructure
minimums with specificity because much of the
information that is culled in a comprehensive
evaluation using Rtl is actually developed during
instruction and intervention in the general education
program. Failing to put these features in place
compromises the validity of an assessment of a
student’s Rtl.”

Kovaleski, VanDerHeyden & Shapiro, 23

11/13/2014
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Research-Based
Instructional Practices

"We can, whenever and wherever we choose,
successfully teach all children whose schooling
is of interest to us.” - Ron Edmonds

» Nine General Features of Instruction

http://oregonreadingfirst.uoregon.edu/inst_gen_f
eatures.html

» John Hattie Visible Teaching and Learning
* http://www.bestevidence.org/
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Systematic Problem
Solving Process

Evaluate and

1 Develop
M"j“‘:‘ Hypothesis
ion Plan
~ " collect -
and Use
\ e/

A

~
Discuss and
Select
Solutions

Develop and
Implement | 4——
Action Plan

16
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Intervention Troubleshooting

* Problem definition and data system
 Data interpretation

» Core and supplemental instruction
* Intervention integrity

* Intervention design

Kovaleski, VanDerHeyden, Shapiro, pg 108 Form 6.3

11/13/2014
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Comprehensive
Evaluation
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Big Idea #1

“A school that has robust procedures for
implementing MTSS will have collected
during the provision of these supports a
wide range of assessment data that not only
has informed instruction and intervention,
but can also be used as important evidence
for special education eligibility decisions.”
Kovaleski, VanDerHeyden & Shapiro, 2013

18
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Big Idea #2
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Big Idea #3

Evaluation for eligibility is a continuation
of the problem solving process not

the goal of it.
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“The full intent of
special education is
to devise a program

of instruction that will
accelerate the
student’s progress
beyond that which
was realized during
the provision of
multi-tier supports.”

Kovaleski, VanDerHeyden, Shapiro, pg 159

19



.

-/ WORKING TOGETHER TO ACHIEVE STUDENT SUCCESS | se consensiice on excermionaL cuitonen

Big Idea #4

Evaluation for eligibility focuses on knowing how
to make a student more successful rather than
on validating that the student is sufficiently
unsuccessful to warrant additional resources

What enables learning?

11/13/2014
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Big Idea #5

« Do screening measures accurately identify
students?

« Is intervention reducing student risk over time?

* How many students receive intervention at
Tier Il and 1lI? How many are successful?

* Whatis the average time between starting an
intervention and reaching a decision about its
success?

20
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NASP: Role of the School
Psychologist in Rtl

The design, implementation, and evaluation of RTI
approaches create new opportunities and greater need for
School Psychologists, while also requiring their active
participation in familiar, if expanded, roles.

School Psychologists’ training in consultation, academic and
behavioral interventions, counseling, research, and
evaluation results in a broad range of skills that will be
needed as districts implement new RTI procedures.

11/13/2014

+ &

“School Psychologists
are the
psychologists who
know the most about
education, and the
educators who know
the most about
psychology.”

Gene Cash - Former NASP
president, NOVA
Southeastern University, FL
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The State of School Psychological
Service Provision in NC:

Survey says:

» Based on data gathered from 109 of the 115
LEAs reporting, School Psychologist to student
ratio is currently estimated to be 1:2010

» 3x the recommended ratio for comprehensive
service delivery, which is what School
Psychologists’ yearly performance (through the
PAl) is based upon

21



WORKING TOGETHER TO ACHIEVE STUDENT SUCCESS | s conrenciice o excepmianaL chitoren

The State of School Psychological
Service Provision in NC:

Survey says:

» Additionally, it is estimated that 17-22 LEAs
currently do no have a School Psychologist
employed within their district, but rather contract for
school psychological services with outside
agencies (services provided are typically
assessment related)

» Although charter school data was not taken in this
survey, it is estimated that most charter schools
also contract out for services

11/13/2014
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- Sticky Questions about current

practice
Ensuring current policy, as it is written is being followed re: eligibility determinations

How does my ratio measure up
against the state average? NASP
recommendations?

What are my cwn prefessional
How are we currently documenting

results of interventions? Are we deve]"Pmeht heeds?

g progress ing data?
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Current policy — how are we
doing?

DEC 3 SLD WORKSHEET:

* Research-based interventions to address
academic skill deficiencies (progress
monitoring data):

22
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Current policy — how are we
doing?

NC 1503-3.3 Determining the Existence of

a Specific Learning Disability 1503-2.5(d)(11)

(b) To ensure that underachievemer: in a child suspected of having a

specific learning disability is not due to lack of appropriate instruction in

reading or math, the group must consider, as part of the evaluation
described in NC 1503-2.4 through NC 1503-2.6 —

+ (1) Data that demonstrates that prior to, or as a part of the referral
process, the child was provided appropriate instruction in regular
education settings, delivered by qualified personnel; and

* (2) Data-based documentation of repeated assessments of
achievement at reasonable intervals, reflecting formal assessment

of student progress during instruction, was provided to the child's
parents.

11/13/2014
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Current policy — how are we
doing?
NC 1503-2.7 Determination of Eligibility

(b) Special rule for eligibility determination. A child must not be
determined to be a child with a disability under these Policies --
* (1) If the determinant factor for that determination is--

« (i) Lack of appropriate instruction in reading, including the
essential components of reading instruction (as defined in
section 1208(3) of the ESEA);

« (ii) Lack of appropriate instruction in math; or
« (iii) Limited English proficiency; and
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Potential SMALL DAILY
Action IMPROVEMENTS
Steps that ARE THE KEY T0

£ iibe STAGGERING
'“ LONG-TERM

RESULTS

23
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Moving Forward...

Keep in mind the following, and change your
thinking, if needed...so that you can help to
change the thinking of others

You can’t get ahead Y
going in circles

ST e,

“WorrcHicrs

11/13/2014
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IDEA Regulations:
Criteria for Determining SLD

2 4.
Rule out: Rtl: Lack of progress
+  \Vision, hearing, in response to
or motor scientifically based
problems instruction
+ Intellectual R
Disability ex
+ Emotional A
Disturbance Pattern of strengths
*  Cultural and/or and weaknesses,
environmental relative to intellectual
issues ability as defined by a
+ Limited English severe discrepancy
Proficiency between intellectual
. ?? ability and
o 2 achievement, or
relative to age or
grade
Exclusionary Inclusionary

24
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Conditions for Eligibility
« Instructional Needs

— have been identified that are beyond what can be
provided in general education.

— evident when curriculum, instruction or
environmental conditions need to be very different for
the student as compared to the needs of other students
in the general education environment.

Level of
learning

11/13/2014
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Goal of these changes:
Improve outcomes for all
students

“Improvement is a process, not an event. Schools
don’t suddenly “get better” and meet their
performance targets. Schools build capacity by
generating internal accountability--greater
agreement and coherence on expectations for
teachers and students-and then by working their
way through problems of instructional practice at
ever-increasing levels of complexity and demand.”

Elmore, 2004
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Now what?

26



" The RTI Approach
1o Evaluating
Learning Disabilities

Joseph F. Kovaleski
Amanda M. VanDerHeyden
Edwitiis, Shaplic
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TBI Session Objectives:

Participants will:

* Understand the revised definition of Traumatic
Brain Injury and gain knowledge regarding
appropriate identification of these students

* Gain knowledge of the recommended policy
change with regard to appropriate identification
and monitoring of students who have sustained a

concussion

Understand the process for becoming an

Approved Provider on the NCDP| TBI reqistry

11/13/2014
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TBI —the old and the new

Traumatic brain injury means an acquired
injury to the brain caused by an external
physical force, resulting in total or partial
functional disability or psychosocial

Traumatic brain injury means an acquired injury to
the brain caused by an external physical force or by
an internal occurrence resulting in total or partial
functional disability and/or psychosocial impairment
that adversely affects a child's educational

or both, that ad! ly affects
a child's educational performance.
Traumatic brain injury applies to open or
closed head injuries resulting in
impairments in one or more areas, such as
cognition; language; memory; attention;
reasoning; abstract thinking; judgment;
problem-solving; sensory, perceptual, and
motor abilities; psychosocial behavior;
physical functions; information processing;
and speech. Traumatic brain injury does
not apply to brain injuries that are
congenital or degenerative, or to brain
injuries induced by birth trauma.

Causes may include but are not limited
accidents (e.q.. stroke, aneurysm). infections. kidney

T failt

metabolic disorders, toxic substances, or medical or
i

single event or can result from a series of events

.g.. multipl ions). Traumatic brain injury
also can occur with or without a loss of
consciousness at the time of injury. Traumatic brain
injury may result in impairments in one or more
areas, such as cognition; language; memory;
attention; reasoning; abstract thinking; judgment;
problem-solving; sensory, perceptual, and motor
abilities; psychosocial behavior; physical functions;
information processing; and speech. Traumatic brain
injury does not apply to brain injuries that are
congenital or degenerative, but can include brain
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- Specific Changes of the Revised
Definition

« TBI caused by an external physical force or by an internal occurrence.
— Opens up the definition for ABI, but retains the category of TBI as per the

federal IDEA law.

+ Causes include a more specific list of both ABI and TBI events:

— Open or closed head injuries

— Cerebrovascular accidents (e.g., stroke, aneurysm)

Infections

— Kidney or heart failure

— Electric shock

— Anoxia

— Tumors

— Metabolic disorders

— Toxic substances

— Medical or surgical treatments

Source — NCDPI Webinar conducted by Dr. Stephen Hooper, May 2014

29



WORKING TOGETHER TO ACHIEVE STUDENT SUCCESS | se conrenciice on excermianaL ciionen

Specific Changes of the Revised
Definition

* The brain injury can occur in a single event or can result from a
series of events (e.g., multiple concussions).
— Recognizes the evidence that results can be cumulative.

« Traumatic brain injury also can occur with or without a loss of
consciousness at the time of injury.
— Acknowledges this neurological reality.

< Traumatic brain injury does not apply to brain injuries that are

congenital or degenerative, but can include brain injuries
induced by birth trauma.

— Opens up brain injuries from birth trauma and associated birth
injuries. This is a significant departure from even the BIA
definition, but consistent with the conceptualization of brain
injuries.

Source — NCDPI Webinar conducted by Dr. Stephen Hooper, May 2014

11/13/2014
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Rationale for Revised Definition

* Consistency across North Carolina
definitions

 Consistency with other state definitions
* Neurological similarities and differences
* The “counting game”

Source — NCDPI Webinar conducted by Dr. Stephen Hooper, May 2014
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Definitions

« Brain injury is any injury that results in brain cell death and loss
of function.

« Traumatic brain in'ur?_(| (TBI): An injury to the brain caused by
an external trauma to the head or violent movement of the
head, such as from a fall, car crash or being shaken. TBI may
or may not be combined with loss of consciousness, an open
wound or a skull fracture (Thurman et al., 1994).

« Acquired brain injury (ABI): An injury to the brain that
occurred after birth. An ABI may be caused by TBI, stroke,
near suffocation, infections in the brain, etc. (Brain Injury
Association of America, 1997). The term does not apgly to
brain injuries that are congenital or degenerative, or brain
injuries induced by birth trauma.

Source — NCDPI Webinar conducted by Dr. Stephen Hooper, May 2014
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- Different Types of Brain Injuries

Acquired Brain Injuries

(Brain injury is any injury that results in brain cell death and loss of function}

Traumatic Brain Injuries Other Brain Injuries:
+Congenital brain injuries

«Strokes
/ \ *Hydrocephalus
«Tumors
*Multiple Sclerosis

<Brain infections
«Toxic substances

Penetrating | Nonpenetrating

Traumatic and Non-Traumatic injuries may produce similar outcomes

Source — NCDPI Webinar conducted by Dr. Stephen Hooper, May 2014
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The Counting Game

« One major criticism that has persisted is that schools do not
identify and serve students who have sustained a TBI.

« Data needed to document this anecdotal observation. It is
suspected that these students are being identified and served,
but under different educational classifications (e.g., LD).

— In many instances a TBI may not be recognized, just the
associated outcomes and/or downstream problems.

« Itis hoped that widening the definition will encourage earlier
identification, earlier intervention, and better counting of the
students with TBI who are being served by the schools.

— Might expect an increase in the numbers being served
under the classification (May 2014 ~500 and holding).

Source — NCDPI Webinar conducted by Dr. Stephen Hooper, May 2014
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How Will the Revised Definition
Change Practice?

 Opens up brain injuries from birth trauma and associated birth
injuries. This may require a broader range of knowledge of
early birth injuries.

 The new definition may require a bit more background in
neurological conditions and factors.

« Screening, assessment, interventions, and developmental
surveillance strategies remain the same.

« May increase referrals for special education consideration and
work load for school professionals.

— Although many of these cases likely are already being served
under a different special education classification or via a related
service.

— It may improve the assessment and tracking of these cases.

Source — NCDPI Webinar conducted by Dr. Stephen Hooper, May 2014
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Summary of expanded definition:

« The revised definition increases the range of neurological
conditions that can fall under the TBI classification while
at the same time continues to be consistent with the IDEA
federal definition.

« There is increased consistency of definitions, based on
ABI, across agencies. Hopefully this will improve
communication between agencies.

« The definition clearly includes mTBI (e.g., concussions) in
the definition.

« Screening, assessment, interventions, and developmental
surveillance strategies remain the same; but, the new
definition may require a bit more background in
neurological conditions and factors.

Source — NCDPI Webinar conducted by Dr. Stephen Hooper, May 2014

11/13/2014
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" NC Brain Injury Advisory Council
Children and Youth Subcommittee

» Review of Gfeller-Waller Act (return to play)
— Passed by NC legislature in 2011

— Addressed return to play guidelines for student
athletes suffering a head injury during school events

— Resulted in increased awareness and safety for
student athletes in North Carolina

However....
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NC Brain Injury Advisory Council
Children and Youth Subcommittee

» Gfeller-Waller does not address issues surrounding

“return to learn” following a concussion

— Students who suffer a concussion have symptoms that
resolve within 1-3 weeks approximately 70% of the time

— Students with prolonged symptoms and problems with
learning require school-based support during the brain
healing process

— As aresult of these facts, C&Y subcommittee recognized

need for similar monitoring in a student’s return to the
educational environment
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Maintaining status on the registry

Approved Providers should:

« Periodically log-in to view the curriculum and complete new
courses/modules as they are available to refresh
knowledge at: http://tbi.cidd.unc.edu

 Participate in additional continuing education/professional
development related to TBI

* Submit documents verifying completion of 5-10 contact
hours (0.5-1.0 CEU credit) annually to
tbiregistry@cidd.unc.edu

11/13/2014
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Maintaining status on the registry

Approved Providers are responsible to:

 Periodically log-in to view the curriculum and complete new
courses/modules as they are available to refresh
knowledge at: http://tbi.cidd.unc.edu

 Participate in additional continuing education/professional
development related to TBI

» Submit documents verifying completion of at least (5-10)
contact hours (0.5-1.0 CEU credit) annually to
tbiregistry@cidd.unc.edu
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Maintaining status on the registry

Contact information should be up to date:

« Approved providers are responsible to keep their contact
information updated by emailing any changes to
tbiregistry@cidd.unc.edu

« If anindividual is unable to be reached through existing
contact information, after three attempts to confirm their
status:

* Will be removed from the Registry

» Once removed from the Registry, an individual will be
required to complete the initial training
and supervision process to regain status on the Registry
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Technology-Based Supervision

Guidelines:
* In draft form currently

» Approvall/release by December 2014

— Possibly rolled into supervision guidance
document

11/13/2014
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NCDPI School-Based Practice
Advisory Council for TBI

« Committee is getting started and tasks

involve:

— Reviewing credentials of potential supervisors and
making approval/rejection decisions

— Finalize/approve guidance document for supervision

— Revise verification/completion of supervision document

— Establish criteria/process of accountability for
Approved Providers to maintain status on registry

WORKING TOGETHER TO ACHIEVE STUDENT SUCCESS | se™ conrenence on excepTianaL ciiLonen

Regions:
Newopsyctologst (Orarge) -
Aaegpary .
o boolost (KamaolsC5) N e sy | Sk Rocuegren 4 |
oteas Wines + + e v T
e by =

=

B

SchnolPyetoloist (Craven)
School Pycholoist (New Hanover)

36



11/13/2014

37


mailto:lynn.makor@cidd.unc.edu

